Pacific Northwest. The school psychologist identified him as having a learning disability. A clinical psychologist also diagnosed him with dyslexia. Because of these deficits, he received 60 minutes of specialized instruction each day in the resource room at his school. Standardized and informal assessment determined his reading skills to be at approximately first grade level. His spelling skills were also at a first grade level as indicated by his performance on the schools district's leveled spelling assessment. Dylynn was very cooperative throughout the study.
Sessions were conducted either in a partitioned off section of the resource room or in an unused mini computer lab located down the hall. Both locations were generally free from distraction. Other students and teachers were usually nearby, but not within the immediate vicinity. The student came to receive instruction from the researcher, who was the student teacher in the resource classroom, every school day from 10:15 to 11:15 a.m., barring absences or other school activities such as assemblies.
Materials
The materials required for this study included a small blank journal, the second grade core word list, blank notebook paper, pencils, a dictionary, and modeling clay. All of these materials were freely available in the classroom, so no extra costs were incurred for this study.
Target Behavior
The target behavior was the correct spelling of words written on paper by the participant as dictated by the researcher. A word was considered correct when it matched the dictionary spelling.
Data Collection and Interobserver Agreement
Permanent product recording was used as the method of data collection for this study. The permanent product was the number of written whole words spelled correctly according to dictionary spelling. The researcher administered the written spelling test for each session. 
Baseline
At the beginning of the study, the participant was given a pretest, which included 50-second grade spelling words.
The purpose of this pretest was to determine the student's level of achievement on second grade words, and to help decide whether these words warranted intervention.
To conduct the pretest, the experimenter verbally read each word to the student at a normal rate and also said a short sentence, which included the word in order to give the word context. The student wrote each word on a piece of notebook paper. He was allowed to take a few short breaks, each after approximately 20 words. The first author provided general praise throughout for hard work and persistence. 
Davis Symbol Mastery Procedure for Words

Recommendations and Implications
Maintenance of treatment gains (Stokes & Baer, 1977) remains a very important factor in classroom action research. To help Dylynn retain and advance in his spelling skills, the special education teacher indicated she would continue using the Davis System with the participant.
Another strategy would be to have his general education teacher implement such a procedure in the classroom.
One major weakness of this study was its duration across time. The study took place within the confines of a single academic semester, and so was unable to examine the long-term success of the Davis system. This time constraint also prevented intervention on the fifth set of words. 
